The development of life skills has been associated with participation in sport, football and other physical activities. A factor in enabling this ambition to be realized is the actions and behaviors of sports coaches. Drawing on the concept of positive youth development through sport, the first part of this paper considers the types of environments coaches need to create in order for players to develop life skills. The second part of this paper discusses formal coach education and it's role in developing coaches' knowledge of life skills development. The third and final section of this paper offers an alternative explanation of how people's exposure to certain social contexts results in the development of life skills. A review of literature in these areas reveals that the role sport and football has played in players' development of life skills is unclear and in need of future research attention.
Introduction
The benefits on people's physical health through taking part in regular sport and other activities have received a significant amount of research interest, and are now well understood. However, it has also been acknowledged that sport and in particularly football is able to contribute to people's health beyond just the physical (Bingham et al. 2014; Curran et al. 2014; Parnell et al. 2015; Parnell and Richardson 2014) For example, 'explicit' theories such as the Human Capital Model (HCM) draw on available scientific evidence to make claims that the outcomes associated with sport and physical activities are not limited to the physical, but rather extend into the social, psychological, and intellectual domains of learning (Bailey et al. 2012 (Bailey et al. , 2013 . A further claimed non-physical outcome of participation in sport and physical activity is the development of a person's life skills. Given the global consumption on football it is important to consider its role in promoting and fostering life skills. This paper will refer to football and its contribution toward developing people's life skills, however educational or sporting lesson, it is probably reasonable to assume that all of the students in a group have developed a complement of life skills already. Skill learning does not begin with ignorance; it builds on existing expertise. With these reflections in mind, it will be useful to consider in more detail how sports like football might (or might not) offer worthwhile contexts for the development of life skills.
A number of factors appear to determine whether sport is able to contribute toward a person attaining and building upon existing life skills. Coakley (2011) drew on research evidence to offer a list of factors that need to be in place for certain outcomes to be achieved, which include the orientations and actions of coaches, and the norms and culture associated with particular sports or sport experiences. We have stated these two factors here as they form the basis of the discussion in this article, as we consider it to be far beyond the scope to discuss each factor (for the full list of factors see Coakley 2011 pp. 209-210) .
The purpose of this article is threefold. First, we discuss the type of learning environment coaches need to create to best enable players to develop life skills.
Coaches are key agents in ensuring people have enjoyable and worthwhile sporting experiences (Smoll and Smith 1989) , therefore it is important to examine how they can enhance these experiences and create an optimal learning environment for the development of life skills. We discuss this specifically in relation to the context of youth sport. Again, it is not possible within the scope of this article to consider how coaches should structure the learning environment across all coaching contexts. Accordingly, we made the decision to focus on youth sport, as this is the context in which most coaching takes place (Sports Coach UK 2011). Second, we review formal coach education provision and its contribution toward developing coaches' knowledge and understanding of how to develop their players' life skills. Third, we offer a broader examination of how life skills are formed. Therefore, we will draw on evidence more generally in sport to support our discussions in order to better develop an understanding of how football has the potential to contribute towards life skills development.
Structuring the learning environment
Regardless of sport, a factor that could determine the development of players' life skills is how the sports environment is structured (Miller and Kerr 2002) . Coaches have a significant role to play in ensuring the sporting development of young people through the way they structure the coaching environment (Baker and Horton 2004; Côté et al. 2009 ) and the behaviours they employ (Cumming, Smoll, and Smith, 2006. While not the only parameter needed for life skill development, coaches' actions are a determining factor toward the fostering of players' life skills (Gould et al. 2002; Gould et al. 2007) An approach that impacts upon the development of life skills in youth is positive youth development (PYD) (Lerner et al. 2005) . The premise of PYD is that all youth have some form of resource or inherent capability from which they can lead happy and successful lives. This approach is in opposition to viewing youth as having a knowledge and skill deficit, to one where they have assets or strengths to be built upon. For example, if a player has some level of social skills, a PYD approach develops these skills further, in order to provide that player with a positive mindset of achievement rather than failure.
As this theory became an established means to understand how to effectively develop people's skills, it was considered that sport had the means by which to contribute (Fraser-Thomas, Côté, and Deakin 2005; Vella, Oades, and Crowe 2013.
For example, a PYD through sport approach has been suggested to contribute towards the development of fair play, leadership, goal setting and teamwork (Larson 2000) . A PYD through sport approach aims to develop outcomes that move beyond the mastery of physical or technical skills. PYD through sport has been associated with the development of a diverse range of sport-specific and non-sport specific skills (Vella et al. 2013) , which include but are not limited to the 5 Cs of competence, confidence, caring/compassion, connection and character (Lerner et al. 2005) .
To achieve the development of a broad range of skills, it has been suggested that coaches need to create a mastery-oriented environment, where emphasis is placed on self-improvement, rather than a process-oriented, or coach-centred environment that prioritizes winning and short-term gains (Holt and Kneely 2011) Cope, Bailey, and Pearce (2013) discussed how a mastery-oriented environment is aligned with young people's reasons for participating in sport. When these are applied, coaches place priority on the interests of their players and motivating them to accept the wider goals of the group at the expense of the short-term, self-interests of individuals (2007) study who had attended specialized training in life skills spoke about strategies they tried to employ with their players, which included treating players respectfully, using various motivational techniques, and team building. It is important to make it clear that the training these coaches and players received were specific to learning about life skills, and not part of standard coach education programmes.
In fact, where standard, large-scale coach education programmes have been the focus of study; research in a UK context has consistently found these have failed to impact on the learning and practices of coaches, and specifically in football can be transferred into other areas of their lives. Specially trained high school students delivered the GOAL programme to middle school (aged 11-14) or junior school students (aged 7-11), and for the SUPER programme specially trained higher education (aged 18-21) students delivered to younger adolescents. Prior to this, experts in the field of life skill development taught the school students responsible for delivering these programmes. Students who had been part of these programmes reported increases in their knowledge about life skills, and a perceived increase in competence of attaining goals that they had set (Danish and Nellen 1997). Other studies (Brunelle et al. 2007; Goudas and Giannoudis 2008) that investigated the impact of the SUPER programme have also claimed that students who received this programme showed an enhanced knowledge of life skills and an increase in self-belief compared with students who did receive this programme. While it is acknowledged that these programmes have been taught in specific contexts with a specific group of people, there would appear to be the scope and need to develop programmes that specifically attend to life skill development.
Recent attempts by a number of sports groups in the UK have been made to re-validate existing coach education programmes in order for them to better meet the needs of coaches, and subsequently, players. This came as a consequence of sports coach UK's (scUK) (scUK is that national agency for coaching, which recruits, retains and develop coaches) requests to develop coaches' knowledge that more realistically met the demands of coaching in specific contexts (Nash and Sproule 2009; North 2009). For example, the English Football Association (EFA) created youth modules, which are coaching programmes specifically designed for coaches working with children. The focus of these modules has moved away from developing coaches' content knowledge toward placing a greater emphasis on increasing coaches' pedagogical knowledge and interpersonal knowledge, which was needed if coaches were to develop players' life skills more effectively (Côté and Gilbert 2009.) Unfortunately, initial evidence suggests these programmes do not result in changes to coaching practice (Stodter and Cushion 2014), even though coaches may perceive that they do. In fact, a weakness with the available evidence is that there has been a reliance on perceptions of change, rather than measured change. All of the studies cited in this paper have drawn only upon how coaches, or students believe the life skills programme they completed has impacted their ability to develop these within their players. Given work done in coaching, which has found coaches inability in being able to accurately identity how they coach (Harvey, Cushion, Cope and Muir 2014; Partington and Cushion 2013) the current evidence base is weak and requires further research attention.
The prevailing discourse of education, with this extending to coaching, permits that the person served with educating is assumed to be the knowledge bearer (Freire 1998) This has been termed the transmission method whereby coach educators pass on their knowledge to coaches (Parton and Bailey 2008). The problem is that the learner is forced to be passive in the learning process, and individual needs are ignored. If coaches are to construct learning environments that allow players to develop life skills, what seems to be required to bring about changes in practice is a wider suite of educational provision, which includes in-house education that enables coaches to discuss issues specific to their role (Partington et al. 2015) . Where this is not the case, there is limited evidence to suggest that coach education programmes are impacting on coaches' applied knowledge. Miller and Kerr (2002) offer some thoughts as to how educational programmes can better prepare coaches to develop their player's life skills. They claim that education programmes need to develop coaches' understanding of how to nurture and empower their players, and in doing so, break down the imbalance in power, which has been reported exists between coach and player in some youth football contexts (Cushion and Jones 2006). So, coaches need educating about how to move from a transmitter of knowledge toward a facilitator, who is able to support players with their learning, as well as make them feel an important and integral part of the learning process. Mattick and Knight (2007) found that learning that was self-directed, problem-based, contextualized and projectbased led to high-quality learning. Furthermore, it has been argued that when content is relevant and meaningful motivation is likely to be higher, which has a positive impact on learning and development (Nicol and MacFarlane-Dick 2006) .
Research concerning the impact that formal coach education has had on coaches' development of knowledge is unclear and mixed. The general consensus is that coach education programmes have had limited impact. However, where there has been a specific focus on developing coaches' knowledge in a specific area, such as life skills, there is some research that suggests coach education programmes to have had some impact. Unfortunately, these claims remain weak given that reports are based on coaches' perceptions of impact, rather than actual impact measured by observing coaches use of knowledge in practice.
Understanding how life skills are formed
Players, like coaches, enter education programmes with varying levels of existing knowledge and experiences from which to draw on. It is these experiences that act as the filtering system that conditions the development of new knowledge (Cushion et al. 2003) . The likelihood that an educational programme contributes to a player's development of life skills is significantly increased when the player sees relevance and meaning in the content being delivered and the knowledge and skills required to achieving success (Bailey 2000; Bransford, Brown and Cocking 2000) . For example, if players already consider they have high levels of knowledge and skill regarding psychological aspects of performance they may not find educational programmes in this area overly useful, or worse still as harmful or irrelevant to their sporting career.
Moreover, players must also see value in the way the educational programme is delivered (Bailey 2014).
There has been a diverse body of work in education that shows that if the method of delivery does not align with students' beliefs about learning, or what they feel they need to know then the educational programme is less likely to lead to learning taking place, or at least not the intended learning (Cano 1995; Schommer 1990; Schommer and Walker 1995) . The beliefs people hold are shaped by their previous life experiences, and shapes future life experiences (Bourdieu 1990 ). This has implications for life skill development as the learning environments and opportunities people have experienced will impact the extent to which they already possess life skills, and how they are able to develop them. An example of where this is the case can be found in Jones and Lavallee's (2009) study in tennis. Their study explored how a female tennis player perceived her life skills had developed. This player believed it was the nature of tennis that had led her to learn specific life skills, which would have not have been developed otherwise. For example, this player spoke about having developed the mentality of not giving up easily, instead persevering when things may not be going her way. She attributed the development of this skill to being placed in situations in tennis, which required skills like this being developed.
Interestingly, the player in this study did not consider that she was taught life skills by her coach or parents, although she did acknowledge that the environment these had created did enable her life skills to flourish.
In a study that examined how life skills had been learnt within the context of a youth soccer team, Holt et al. (2008) found that players perceived they developed these skills because of the culture of the high-school, rather than learnt through being coached football. For example, signs were located around the schools' sporting facilities that reminded players of the values and ethos of the school. This is what Turnnidge, Côté and Hancock (2014) term the implicit transfer of life skills from one learning domain to another. This was also found to be the case in Jones and Lavellee's (2009) study, although it was considered that certain life skills transfer between certain learning domains better than others. Explicit transfer of life skills is when these are deliberately taught in one context and then applied in another. It would seem that evidence to support the transfer of life skills is again limited beyond people's perceptions. So, while pockets of evidence exist such as those discussed here, there is not a substantive body on which to draw.
Conclusion
The purpose of this paper was to discuss the role sport played in the development of player's life skills. This paper specifically aimed to address the type of learning environments coaches needed to create to enable player's life skills to flourish, and how coaches had been prepared by formal coach education to construct such environments. The final element of this paper was to offer a brief discussion of how people's life skills had formed. In summary of the research, how players best develop life skills is inconclusive. There have been some suggestions that the actions and behaviours of coaches is a fundamental factor toward players developing life skills. Indeed, Danish (2002) claim coaches need to deliberately plan their coaching interventions if players' life skills are to be developed, with there being further suggestions that simply playing sport will not lead to positive outcomes, such as life skills development (Fraser-Thomas et al. 2005; Gould et al. 2007; Larson 2006) Instead, for life skill development to be achieved what is needed is careful consideration from coaches as to how they structure the learning environment, interact, and form relationships with their players (Gould et al. 2007) . A masteryoriented environment has been reported as most appropriate in providing a context by which player's are able to develop a wide range of skills, which include life skills.
Research findings provide some evidence that coaches who have been specially trained in life skills development are better placed than those coaches who have little or no training in this area. However, in general, there is limited evidence to suggest formal coach education has any actual impact on coaches' practices, even though there are a number of studies that have reported how coaches perceive these programmes to have impacted. As well as coaches receiving formal training in life skills development, there have also been programmes that have directly looked to develop young peoples' life skills. Two such programmes (GOAL and SUPER) have been discussed in this study, with findings indicating that these had perceived impact, but again, there has been a failure in recognising whether there was an actual impact.
There have been claims that simply being involved in sport does not automatically lead to the development of life skills (Danish and Nellen 1997).
However, some studies have suggested that the culture of particular sports or learning contexts can result in life skills being developed, without the need for these to be taught. This evidence is perhaps particular to certain contexts as some researchers (Coalter 2007) do not consider there to be a robust enough evidence base to make claims that sport does lead to positive developmental gains, but instead, participation can just as easily lead to the development of negative outcomes (Coakley 2011;  
